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The role of attribution style and self efficacy in self regulated learning
X NG Qiang
( LD garm et of Psychologys Guangzhou Un ersity Guangzhou 510006 Chinag 2 Co llege of Psychologys Soutwest Un iversity Chong qing 400715 Ch ina)

Abstract Self regulated leam ng incbdes hreem ain canponents cogniton meia cognitobn and motivation
This sudy am s at exam ining the wle of attribution style and self efficacy as motivation n self eguhted kaming
And it studies the difference anong attrbution style self efficacy n sex grade and achievenent Sswere 416
students in seniorm iddle schood using the causes of academ ic perfom ance scale (CAPS), general self efficacy
scale(GSES) and the motivated strategies br kaming questionnaire (MSLQ) as investigating bols The result
showed that (1) A ttribution style and self efficacy directly nfluenced he strategies for self regulated leaming (2)
A ttrbution style seMefficacy and strategies for self regulated kaming is different in sex (3) A ttribution siyle is
different n grade (4) A tiribution and self efficacy play amediated ok n self regulated leaming process
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